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Article Info Abstract

Flipgrid, an online learning platform, has the necessary features that can
enable students to record their views on videos to create discussion
topics under teachers’ guidance. It acts as a scaffold, as students can
prepare their thoughts prior to their engagement with their peers in
classroom debates. Their language production is enhanced due to their

Date submitted: 02/07/2023 having checked the grammatical and lexical structures, and exchange of
Date accepted: 07/09/2023 ideas is more fluent. Flipgrid has been a useful tool during the pandemic
Date published: 08/09/2023 since students have been afforded the opportunity to practise their

speaking skills remotely. This research study examined the use of
Flipgrid as a learning tool to enhance students’ speaking skills. Using
teaching discussion prompts, the participants composed their responses,
which they recorded on videos that they posted on the Flipgrid platform
on a bi-weekly basis, followed by pair and small group discussions in the
classroom. The aim of the study was to explore (a) the students’
perceptions of enhancing their speaking skills, by recording their videos
on the Flipgrid platform prior to classroom interaction, and (b) how
Flipgrid can benefit students in improving their speaking skills. Data
were gathered from two questionnaires, interviews, pre- and post- tests,
and the students’ recorded videos. The findings showed that the
participants’ overview of their learning experience was positive as they
felt more confident to express their views. Flipgrid was deemed a
convenient tool since it is user-friendly and permits students to interact
with each other.

Research Article Keywords: Flipgrid, speaking skills, peer interaction, scaffold, second language
acquisition.

1. Introduction

In Second Language Acquisition mastering speaking skills is important for many second language
learners (Burns, 2017), and to be competent they must combine various skills, strategies, and types of
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knowledge (Goh, 2016). Developing speaking proficiency “involves increasing the ability to use these
components in order to produce spoken language in a fluent, accurate and socially appropriate way,
within the constraints of a speaker’s processing” (Burns, 2013, p. 1967). In terms of knowledge, learners
need to understand grammar in relation to spoken language and different types of speaking genres (Goh,
2016; Goh & Burns, 2012). The teaching of the speaking skill can pose a problem for many teachers,
because of the complexity of spoken interaction and a failure to reach an agreement about which
appropriate approaches should be adopted (Bygate, 2001); at the same time, many students think that the
process of speaking a language can trigger anxiety (Cetin Koroglu, 2019). Teachers are therefore
concerned about how to create the necessary environment for their students to attain their communicative
goals (Hammet, 2021). With the rise of 21% century learning skills and the implementation in the
classroom of technological tools such as podcasts, videoconferencing, videos and speech recognition
software, students’ motivation to develop their speaking skills has increased (Bahadorfar & Omidvar,
2014). One example of such tools is Flipgrid, a free platform designed for educational purposes, and
which became popular during the pandemic. Students can post a video in response to their teachers’
questions and can also comment on their peers’ videos (Difilippantonio-Pen, 2020; Maclsaac, 2020;
Lowenthal & Moore, 2020).

Several studies (Cardenas Sanchez & Naranjo Lozada, 2021; Fajardo-Guapisaca & Argudo-Garzon,
2022; Hammet, 2021; Lowenthal & Moore, 2020) have reported the usefulness and effectiveness of using
Flipgrid as a learning tool. It allows students to interact with their peers, thereby facilitating
communication in learning situations (Taylor & Shawver, 2020). It is a user-friendly video platform on
which students can participate in video-recording exchanges, which can improve their discourse,
pronunciation and interactive communication skills (Kiles et al., 2020; Lim et al., 2021). Furthermore, it
has been found that this tool can reduce students’ anxiety about learning English, as well as affording
teachers the opportunity to assess their students’ attitudes towards its application (Tuyet & Khang, 2020).
It has been reported that there is limited research on the effectiveness of incorporating Flipgrid into
foreign language learning (Hammet, 2021). Consequently, to contribute to this line of inquiry, the present
study describes the use of Flipgrid as a scaffold to engage a group of EFL students in pondering their
views on different issues prior to their face-to-face class interactions. It seeks to explore: (a) the students’
perceptions of enhancing their speaking skills by recording their videos on the Flipgrid platform before
discussion in the classroom; and (b) how Flipgrid, as a learning tool, can benefit students in improving
their speaking skills.

2. Literature Review
2.1. Technological tools and development of speaking skills

The aim of teaching speaking is to help students to develop their communicative competence. Speaking
means building and sharing meaning through verbal and non-verbal symbols in different types of contexts
(Chaney & Burk, 1998). In the 21% century the incorporation of a plethora of digital tools such as the
Internet, podcasts, videoconferencing, discussion boards and speech recognition software (Bahadorfar &
Omidvar, 2014; Parveen, 2016; Yahya et al., 2019) has facilitated students’ development and
enhancement of speaking skills. Thanks to these digital tools, students are afforded the opportunity to
interact with their peers at a time and in a place convenient for them. According to Sosas (2021),
students’ oral performance, including their pronunciation, improves by means of technology. Previously,
asynchronous discussion boards tended to be text-based; today, however, a number of applications that
enable video-based discussions, such as VoiceThread or EdConnect, have emerged. These tools allow
students to engage with each other seamlessly by creating threaded comments (Lowenthal & Moore,
2020), and this can result in an enhancement of their language fluency, accuracy and complexity (Goh,
2016; ldayani & Sailun, 2017). Video applications foster social interaction, while at the same time
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reinforcing oral production and course content outside classroom settings (Romafia Correa, 2015).
Meanwhile, digital storytelling, a short multimedia story that combines voice, image, and music
(Benmayor, 2008), is another tool that can encourage students to practise their speaking skills. The latter
helps students to organise their thoughts, ask questions, voice their opinions, and communicate their ideas
in a clear and relevant manner (Ohler, 2013). Similarly, Flipgrid, the learning platform employed in the
current study, has been perceived as a medium for presenting features that can assist students in
developing their proficiency in speaking.

2.2. The benefits of Flipgrid as a tool to enhance speaking skills.

Flipgrid is a social and digital learning environment, which was developed in 2014 by Professor Charles
Miller at the University of Minnesota to engage his students. It is, therefore, a relatively new educational
tool (Young, 2018) in the field of language learning. This video discussion platform allows teachers to
create virtual communities, by posting discussion prompts which will encourage students to generate
responses through short video recordings, thereby fostering peer interaction as a means of improving their
speaking skills (Green & Green, 2018). Students regard Flipgrid as an opportunity for engaging in
continuous interaction due to its different social features, which represent a conversation (Clark et al.,
2015). It is designed to empower students whilst at the same time facilitating collaborative and social
learning between students in a way that is not possible with text-based discussions (Sagak & Kavum,
2020). It is a user-friendly tool that enhances communication and makes it enjoyable for students. As
with threaded discussion forums, Flipgrid seamlessly creates threaded comments between students via
short video replies (Lowenthal & Moore, 2020), which increases its potential for learning to take place.
Teachers can monitor students’ ability to edit their videos and allot time slots for their recordings, which
means that, if necessary, students can re-record their videos and, if so required, can use different functions
within this learning tool to hide their appearance on their videos. Consequently, Flipgrid provides a safe
environment for both teachers and students. Since teachers can design and post recorded lessons on the
platform, it promotes an autonomous digital learning environment for students (Difilippantonio-Pen,
2020), who can therefore plan their tasks at their own convenience.

Several studies (Bartlett, 2018; Lim et al., 2021; Petersen et al. 2020) have reported on students’ positive
attitude towards the use of the Flipgrid platform to practise their speaking skills and increase
communication efficiency in terms of body language, facial expressions, and tone of voice (Huertas,
2021). In a study conducted by McLain (2018) on Business English Writing students in Korea, the
findings showed Flipgrid to be an effective learning tool in that context. The participants were requested
to produce four spoken assignments at home between classes. The teacher evaluated them by measuring
the time spent on recording each video, and also informally monitored their performance in their
assignments. Many students commented that they had noted an improvement in their speaking ability and
an increase in their confidence due to this additional speaking practice. In their research, Lowenthal and
Moore (2020) made use of Flipgrid for video-based activities in three online graduate courses in the USA
to explore their students’ perceptions of using the tool; the results indicated that the students enjoyed it
due to its user-friendliness. Furthermore, in their study on HyFlex (hybrid flexible) delivery modality
business courses in the USA, Keiper et al. (2021) concluded that course delivery should be focused on
interaction, and Flipgrid is deemed a convenient tool to increase students’ interaction in any course
delivery method (Tello, 2008). Students’ interaction and the level of satisfaction they experienced were
significant in their improvement (Keiper et al., 2021). Tuyet and Khang (2020) studied a group of EFL
high school students in Vietnam and found that Flipgrid had a positive effect on decreasing learners’
anxiety and stress when speaking English. Similarly, Mango (2021) investigated students’ perceptions of
the effects of the use of Flipgrid on their learning experience, in terms of both its advantages and
disadvantages. The thirty participants involved were studying Arabic as a world language (AWL) in
America. They reported that Flipgrid provided them with a safe and low-stress platform for language
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practice. They were allowed to track their language progress because this tool enabled them to listen to
their own voice, check their pronunciation and language appropriacy, and attempt to improve their
performance. As a result, they were assisted in terms of confidence building regarding listening and
speaking skills. Additionally, they considered Flipgrid to have an influence on their social and cognitive
engagement in the classroom. However, some students pointed out the lack of immediate feedback on the
video recordings as a disadvantage. Another study, conducted by Ismiati et al. (2022) on a group of
students in Indonesia, examined the use of Flipgrid as an electronic portfolio to assess speaking skills.
The results showed that the students had improved their speaking skills and their motivation had
increased. Finally, Hammet (2021) designed a small-scale study at a public university in Japan, to
examine the efficacy of Flipgrid in his students’ speaking activities in an online asynchronous
environment. The overall experience was positive and the students’ motivation and speaking ability
increased throughout the course.

Theoretical framewok

In the last few decades there has been a shift from passive to active participation in language learning
(Glava et al., 2017), and learners need to communicate and exchange information with their peers to
achieve the common goal of developing their speaking skills. In the same vein, constructivism suggests
that learners develop their knowledge of the target language through social interactions and reflections on
their learning experiences (Simina et al, 2005). This is in line with social constructivism, which
emphasises that learning takes place through interactions with other students, teachers, and the whole
world (Vygotsky, 1978). The constructivist learning theory argues that students learn best when they are
actively engaged with others (Meyer, 2014) in contexts that are meaningful to students based on their
personal experience. The application of this learning theory has significant relevance concerning the use
of technology in language learning. Vygotsky (1978) posits that “language is the main tool that promotes
thinking, develops reasoning, and supports cultural activities like reading and writing”, (p.57). Flipgrid,
considered an effective platform facilitating personalised discussion and deep personal connection (Green
& Green, 2018), fosters active learning, since students lead and manage online video discussions in a
social environment. In compliance with constructivism, students in the present project were afforded the
opportunity to think critically about and reflect on the views expressed by their peers in the online video-
based discussions prior to their face-to-face class debates. In other words, Flipgrid can be employed as a
scaffold to assist students in the enhancement of their speaking skills, the teacher’s role being that of
promoting engagement and discussion by means of prompts which will aid students in the construction of
knowledge.

Consequently, and in view of the opportunity the Flipgrid platform gave the participants in the current
research to construct and record their ideas on video, which allowed them to use language to negotiate
meaning, share opinions, clarify, and discuss solutions, a social constructivist approach was adopted to
appraise the benefits of Flipgrid as a learning tool.

The current study aims to further contribute to existing research into the development of speaking skills
by examining the effectiveness of the students’ learning experience on the Flipgrid platform. The
following two questions guided the study:

(@) What are the students’ perceptions of enhancing their speaking skills on Flipgrid?

(b) How can Flipgrid benefit students in improving their speaking skills?
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3. Methodology
3.1. Research Design

To motivate students to practise and enhance their speaking skill during the Covid pandemic, when both
online and face-to-face classes were organised, a project was designed for one semester (January-June
2021), in a private language school in Spain, for a group of EFL students (n=18) at B2 level on the
Common European Framework of Reference. The participants were requested to complete their bi-
weekly tasks on the Flipgrid platform prior to their face-to-face discussions in the classroom. Using the
discussion prompts (Table 1) provided by the teacher, the students composed their responses by recording
and posting their videos on the Flipgrid platform at their own convenience, which was made possible due
to the asynchronous nature of the task. They were then paired and asked to leave a comment on each
other’s videos. To maintain the consistency of the project, student pairings remained unchanged for all the
tasks; in this way, the students would not feel uneasy about having to change partners on a bi-weekly
basis, and a seamless development of the video interactions would be possible. As a follow-up classroom
activity — either in pairs or small groups — they were encouraged to discuss their views on the different
themes of their video recordings by means of other related prompts. It was hoped that such speaking
exercises would assist them in developing or enhancing the speaking skills required for their B2-level
English examination. In total, each student recorded eight videos and participated in eight class
discussions. Prior to the commencement of the project, the students were given a brief explanation of how
to use Flipgrid as a learning tool, and they rapidly familiarised themselves with managing the application,
which, in their view, was user-friendly. Figure 1 below shows the procedure followed in the project.

Students recorded bi-weekly videos based on discussion prompts
Videos (1 min.30 secs) posted on Flipgrid platform

In pairs, students left a video comment (30 secs) on each other's views
Students watched each other's video with comments
Bi-weekly pair/small group interaction in the classroom

Teacher encouraged students to exchange views by means of other discussion prompts

A 4

Data collection

Videos, questionnaires (beginning & end of study), survey questionnaire and individual interviews

Figure 1. Procedure
3.2. Participants

The study was conducted among 18 students (ten females and eight males) preparing for their Cambridge
English examination at level B2. Their target was to obtain the corresponding certificate at the end of the
semester, which explained their interest in actively engaging in the study, as they would benefit from
additional speaking practice. Their ages ranged from 18 to 29, and they were either studying different
undergraduate or post-graduate degrees, namely, medicine, computer science, business, languages, and
engineering, among others, or working in private companies. Not all of them had yet attained a B2 level
at speaking, and therefore their proficiency in this skill varied.
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3.3. Video recording tasks

Eight different topics representative of themes commonly encountered in their speaking examination were
selected to trigger the students’ interest in preparing their one-minute-thirty-second videos. They were
encouraged to plan their speech by using the discussion prompts (Table 1) and consulting a word
reference dictionary, spell-checker, or any other online resources of their choice, to ensure that
grammatical and lexical structures were correct and appropriately used. They were expected to record
their speech in a natural way and not by simply reading out their script in front of the camera. Next, in
pairs, they had to watch their partner’s videos and leave a thirty-second comment on each other’s views.
As a follow-up class activity in pairs or small groups, they were provided with the opportunity to interact
face-to-face with their peers and discuss in greater depth the views they had recorded in their video
speeches. Table 1 shows the topics and questions that prompted the students in their task performance.

Table 1. Topics discussion prompts

Topics Prompt questions (Flipgrid platform)

1. My goals What are your current goals in life? How do you plan to achieve
them? How often do you set goals for yourself? How do you feel
when you reach your goals?

2. Sport Do you like to exercise? How often do you exercise? Would you
like to be a professional sportsperson? What would be the
advantages and disadvantages?

3. Healthy habits What three habits will improve your life?

What is your diet like? Do you have a balanced diet? In your
view, does eating healthily lead to longevity?

4. Family values What values have your parents passed on to you? Do you think
it is important to follow your parents’ advice? What traditional
values are not important or not necessary now?

5. Male and female roles | Do women in Spain have equal opportunities in their
workplace? Do parents and teachers encourage children to grow
up differently?

Do you think women and men should perform the same or
different roles?

6. Immigration Why do people immigrate to other countries? What are the
advantages and disadvantages of immigration? Should
immigrants be required to learn the local language and culture?
Would you consider emigrating one day? If so, for what
reasons?

7. Advertising Do you prefer advertisements on TV / the radio / the Internet, in
newspapers / magazines or in the street? Do you think
advertising is an art? Do you think advertising is a clever way of
lying about products?

8. Social media How important is social media in your life? Do you rely on
social networks to get local, national, and international news?
What dangers do social networks pose? Could you live without
social networks? Why (not)?
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3.4. Data Collection and Analysis

This study followed both a qualitative and quantitative approach. Data were collated from several
sources: students’ videos (n= 144); two questionnaires administered at the beginning and end of the
project; and individual interviews, which were recorded by the teacher-practitioner upon completion of
the study. The questionnaires, consisting of three multiple-choice and six open-ended questions each,
were shared with the participants on Google Forms. The initial questionnaire gathered data concerning the
students’ experience of using Internet video-based applications, including Flipgrid, and their expectations
of participating in the project. The final questionnaire aimed to collect additional data about their
perceptions of their learning experience, and how Flipgrid could benefit them in enhancing their speaking
skills. Furthermore, two speaking tests (pre- and post-) were organised to assess the students’ progress in
speaking. These tests were graded by the teacher-practitioner and examined two criteria, namely,
grammatical and lexical resource (combined as one criterion), and discourse management. The
Cambridge English Language Assessment marking scale (1-5) was employed to ensure credibility. Scale
1 signifies a good degree of control of simple grammatical forms and a range of appropriate vocabulary
for discussing everyday situations; whereas scale 5 refers to successful use of both simple and some
complex grammatical forms, together with vocabulary, which will enable them to exchange views on a
wide range of familiar topics. Regarding discourse management, this considers the relevance, coherence,
cohesion and extent of students’ production of language. Scale 1 signifies mostly relevant contributions
and the use of basic cohesive devices, whilst at scale 5 students will produce extended language with a
clear organisation of ideas and a range of cohesive devices.

The students were paired with the same partner for assessment in both face-to-face pre- and post- tests.
The format of the test strictly replicated the requirements of the real speaking examination, with each
student being given a minute to compare two photographs and answer a question related to both; this was
followed by a brief comment (thirty seconds) from their partner regarding the same theme. The teacher-
practitioner listened very carefully and evaluated their performance in accordance with the analytical
scales. An additional survey questionnaire comprising thirteen statements was completed by the
participants at the end of the project for further data collection. A five-point Likert scale (1-5), varying
from 1 (I strongly disagree) to 5 (I strongly agree), was used to gauge the students’ reactions to the study.
The data from the survey questionnaire were extracted and inputted into Excel to calculate the mean
scores of the statements. The other two questionnaires and the responses recorded in the individual
interviews provided qualitative data, and the themes that emerged were coded for each question. Each
student’s recorded video speeches were viewed by the teacher-practitioner to check task performance,
that is, whether the comments were relevant to the subject and the timing allotted to each task was
appropriate.

Prior to their participation in the research, a consent form was signed by all the students, who were
informed of the confidentiality of their data and the opportunity for them to withdraw from the study at
any time.

4. Results and Discussion

4.1 Results

The survey questionnaire (Table 2, statement 1, mean = 3.83 and median = 4) shows that the students’
general overview of their learning experience was positive, since they unanimously reported that they
enjoyed this novel approach to practising speaking skills by means of recording videos on Flipgrid. This
finding is supported by some students’ responses to their interview question: ‘What did you enjoy most
about the project?

“It was nice to record myself on Flipgrid because I didn’t feel stressed at all”.
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“It was relaxing to practise my speech on my own without my peers looking at me”.
“I felt free to speak without my classmates around me”.
“I enjoyed recording my speeches because I was alone at home”.

Ten participants also mentioned in both their questionnaire and interview that they found it interesting
and fun to create their videos and watch those of their peers, and at the same time learn from each other’s
views. All the students agreed that Flipgrid had helped them to gain confidence in speaking (Table 2,
statement 13, mean = 4, median = 4), a finding that tallied with several other studies (Cardenas Sanchez
& Naranjo Lozana, 2021; Difilippantonio-Pen, 2020; Fajardo-Guapisaca & Argudo-Garzoén, 2020;
Ismiati et al., 2022; Mango, 2021; Mohamad Hsbollah, 2021). They found the prompt questions helpful
(Table 2, statement 8, mean = 4.61, median = 5) and the different issues they had to comment on
interesting (Table 2, statement 7, mean = 4.44, median = 4.5). Consequently, they were motivated when it
came to expressing their views on their videos (Table 2, statement 10, mean = 3.88, median = 4). They
were able to engage in consistent and coherent exchange of opinions with their partners in class by
putting into practice the language now familiar to them because of their Flipgrid video tasks (Table 2,
statement 12, mean = 4,22, median = 4). They reported that they had enjoyed their peer interactions in
class (Table 2, statement 11, mean = 4.11, median = 4), which, in their view, had played a significant role
in improving their self-confidence. Here are some quotes from one interview question regarding the
development of their self-confidence: ‘Do you feel more confident in speaking now?’

“I have now lost my fear of speaking with my peers in class after practising on videos and

discussing with my mates in class.”

“I'm usually shy and don’t like speaking, but now after recording my videos and practising with

my peers in class, 1 feel very confident.”

“What I enjoyed most was using the words in my videos when speaking to my peers in class. | feel

more confident in speaking now.”

“The videos and interacting in class have helped me to be more confident when I express my

ideas. I'm no longer nervous in class.”

However, two students highlighted the fact that they were nervous and uneasy when speaking in front of
the camera and appearing on the videos, since they were more accustomed to face-to-face interaction with
their peers in the classroom. This, in their view, was more natural, due to the spontaneous feedback
received from their partners and the use of body language to facilitate comprehension. Flipgrid was
thought to be a useful application to record speeches (Table 2, statement 2, mean = 4,6, median = 5), an
opinion shared by most of the students (n = 16), since they were allowed to practise speaking on their
own for a limited amount of time (one minute 30 seconds). This functionality of Flipgrid proved to be
valuable in this project, as it enabled the teacher-practitioner to establish a time limit for the video
presentations; in this way the students would be familiarised with this constraint in the real examination.
Moreover, the additional practice afforded outside the classroom was very much appreciated, as some
participants (n = 11) explained in their interviews that this had been instrumental in their developing their
fluency.

When responding to the interview question: ‘Do you think Flipgrid has helped you to improve your
speaking skills?’, some participants stated the following:
“I now feel that I can speak for one minute without any problem.’
“The more I practise my speeches on Flipgrid, the better I become. Flipgrid is a very good tool to
improve speaking skills. I can now speak easily for one minute.”
“I could see my own progress and was happy to be able to use new vocabulary in my speeches... 1
also checked the pronunciation of words.”

’
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Table 2. Survey questionnaire

Statement Mean Median SD
1. 1 enjoyed recording my video 3.72 4 0.57
talks on Flipgrid.
2. | found Flipgrid to be a useful 4.6 5 0.60
tool to record my talks.
3. I could make changes to my 3.83 4 1.15
video talks whenever | wanted.
4. | found it very easy to use 4.83 5 0.51
Flipgrid to record my video
talks.
5. I spent a long time to prepare 2.50 3 0.83
and record my video talks.
6. | was able to prepare and 3.88 4 1.07
record my video talks very
quickly.
7. 1 found the issues we had to 4.44 4.5 0.61
talk about interesting.
8. | found the prompt questions 4.61 5 0.60
helpful when preparing my video
talks.
9. I used a dictionary/word 3.33 4 1.28
reference to help me prepare my
video talks.
10. I felt motivated to express 3.88 4 0.83
my views in my video talks.
11. I enjoyed interacting with my 411 4 0.75
peers in class on the subjects of
my video talks.
12. | used the ideas in my video 4.22 4 0.64
talks to discuss the issues with
peers in class.
13. I felt more confident in 4.00 4 0.84
speaking after recording my
talks, followed by interaction
with my peers in class.

All the participants considered one salient feature of the Flipgrid tool to be its user-friendliness (Forsythe
& Raine, 2019; lona, 2017; Ismiati et al., 2022; Kiles et al., 2020; Lowenthal & Moore, 2020). This is
substantiated in the findings (Table 2, statement 4, mean =4.83, median = 5) regarding the simplicity and
helpfulness of this resource. It permitted them to record and edit their videos (Table 2, statement 3, mean
= 3.88, median = 4) as many times as they wished, to ensure both clarity in their video presentations as
well as coherence in their discourse. Regarding this, these are some of the comments relating to the
interview question: ‘What are the advantages of using Flipgrid?’

“I would recommend Flipgrid as a tool to improve speaking skills because it’s so easy to use.”

“I could watch my videos many times and changed what [ wanted and this helped me to practise

my speaking.”

“I recorded my video speeches several times until I was happy and I became more confident.”
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)

“I love Flipgrid because it’s such a simple tool to use.’

The results of the pre-and post-tests (Figures 2 and 3 below) show the progress observed when the
students’ discourse management and use of grammatical and lexical structures in their utterances were
assessed. Half of the students (n = 9) improved their mark in discourse management by 0.5 between the
pre- and post-tests, as can be seen in Figure 2. Concerning grammar and vocabulary, only three students
increased their mark by 0.5 (Figure 3). Two students mentioned in their interviews that they would have
appreciated feedback in terms of grammar, vocabulary, and pronunciation in both their Flipgrid video
speeches and peer interactions.

Discourse Management

4,5
4
3,5
3
2,5
2
1,5
1
0,5
0
N v &l ™ 2 © A i % Q N 2 > ™ » o A N
X X X X X X X X X N s N s N
ISEIE A S R SR S S S A S WA W A A A WA AN
FFFFIFIFFITIITSFSS S
e = M = S S (_)\9 (_)\.\) (,)\9 c)@ (,3@ (_}‘) (,}\) f,}\) (,30)
= Pre-Test e Post-Test
Cambridge Analytical Scales for B2
Figure 2. Discourse management
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Figure 3. Grammar and vocabulary
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4.2. Discussion

4.2.1 Students’ perceptions of enhancing their speaking skills on Flipgrid

The participants’ positive learning experience in the present research corresponds to findings in other
research studies (Budiarta & Santosa, 2020; Fajardo-Guapisaca & Argudo-Garzon, 2020; Hammet, 2021;
Kiles et al., 2020; Lim et al., 2021; Lowenthal & Moore, 2020; Mohamad Hsbollah, 2021 ; Tuyet &
Kang, 2020). The students said that they felt stimulated because they were able to work on their own, in
the comfort of their home and at their own pace. This created a more relaxed and non-threatening
atmosphere, which is conducive to language learning. Such convenience offered by Flipgrid was a feature
greatly valued by the students.

Despite Flipgrid being deemed a tool that can inspire students to be creative and share ideas with each
other in an entertaining way, some students can feel uncomfortable when recording themselves, as
reported in this study; a finding also emergent in previous research (Hammet, 2021; Lowenthal & Moore,
2020), where several participants expressed a feeling of discomfort in showing their face on their videos.
This can result in reduced participation and limited engagement from such students. It is, therefore,
crucial to give detailed instructions to students respecting exactly what the tasks on Flipgrid entail so that
they are fully aware of what is expected of them. Perhaps, as recommended by Hammet (2021), those
who are shy or do not feel confident enough to appear on their videos could simply use a photograph
when recording themselves to ensure that task performance is carried out smoothly. Additionally,
students could upload on Flipgrid videos created on other platforms. In other words, they can select the
manner that suits them best to record and present their ideas.

The peer-to-peer engagement in the classroom stimulated discussion and increased the students’ positive
feelings regarding social interaction. Furthermore, it allowed them to use their prior knowledge, mediated
via discussion prompts on Flipgrid, to reflect on each other’s views to construct knowledge. This learning
experience is relevant to the constructivist theory, as argued by De Guerrro and Villamil (2000), since
they were actively engaged with their partners in meaningful contexts (Meyer, 2014), aided by the use of
technology. Peer interaction had an important impact on the students’ oral performance and self-
confidence, as shown by some of the above-mentioned comments made in their interviews (Section 5).
Therefore, Flipgrid can be conceived as a convenient medium for students to prepare their views before
negotiating meaning to reach an understanding of the issue under discussion. This can lead to an increase
in self-confidence and a reduction in anxiety.

As Dyer (2015) argues, video-based applications provide students with the opportunity to evaluate their
strengths and areas where they need to improve in speaking. Thus, in the current study, Flipgrid allowed
students to correct their mistakes, check the appropriate use of grammatical and lexical structures, and
even pronunciation of certain words prior to recording their speeches. In that way they endeavoured to
produce accurate language without their teacher’s assistance, thereby fostering autonomous learning.

4.2.2. How Flipgrid can benefit students in improving their speaking skills

Although all the students in the current research agreed that Flipgrid is a practical tool due to its being
simple to use, some participants in another study found this platform to be challenging to use, and that the
tool had certain limitations because of its incapacity to facilitate face-to-face interactions (Taylor &
Shawver, 2020). Furthermore, non-verbal cues like body language or facial expressions are not captured
on Flipgrid as effectively as in face-to-face interactions. This can pose a problem for students to gauge
each other’s emotions or engagement to facilitate comprehension, as two participants revealed in this
research. However, this scaffold medium promoting the development of speaking skills can, as discussed
above, be used to assist students in preparing their views prior to peer discussions in the classroom. This
would be beneficial for students insofar as it develops not only their interactive and communicative skills,
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but also, potentially, their performance in the digital environment (Kiles et al., 2020), thus successfully
enhancing their digital literacy skills. Hence, it can effectively benefit students by developing various
skills simultaneously.

Another aspect of Flipgrid that the students regarded as being worthwhile was its accessibility. It
permitted them to customise their video responses, that is, to plan and organise their ideas independently
based on the discussion prompts. The repeated viewings of each other’s videos contributed considerably
to their exchange of ideas in the classroom. Flipgrid, therefore, fosters active learning (Green & Green,
2018), and permits students to construct their own understanding in a shared social setting, which is
aligned with the constructivist theory, as argued above. For this reason, they believed they were able to
engage effortlessly with their partners in this context. This is consistent with other research findings
(Ismiati et al., 2022; Forsythe & Raine, 2019; Kiles et al., 2020), confirming that Flipgrid is a suitable
tool that can promote the enhancement of students’ speaking skills. As students tend to prefer video-
based discussions to text discussions (Clark et al., 2015; Skylar, 2009), one of the affordances of Flipgrid
is that students can see and hear each other, which is beneficial since it appears to be a more hands-on
approach than the passivity implied when reading texts.

As can be seen in Figures 2 and 3 above, there was a difference in some students’ (n = 9) marks between
the pre- and post-tests. This could be attributed to their constant practice in recording their videos and
their exchange of ideas in the classroom. However, those students (n = 9), whose marks remained
unchanged in the post-test, commented in their interviews that they usually encountered difficulty in
expressing their views in both online and face-to-face modes of learning. They were not always able to
produce extended stretches of language, which might have been due to a lack of fluency. Consequently, it
would take longer for an improvement in their speaking performance to be noticed. This concurs with the
view of Canto et al.,(2013) that there would be a greater likelihood of more proficient students attaining a
higher mark in the post-test than the less proficient ones.

As for grammar and vocabulary, surprisingly, hardly any progress was noted. This could mean that,
unlike writing, speech is more commonly unplanned (Burns, 2017), and, therefore, the students were
having to respond spontaneously to the questions relating to the task in the tests, thereby not paying
sufficient attention to proper use of grammar and vocabulary. In contrast, their recorded video speeches
generally displayed a choice of vocabulary and grammatical structures similar to B2-level requirements.
In this context, most of them reported in both their questionnaire and interview that they had scripted their
speech prior to recording themselves to avoid making errors. Obviously, it may not be easy for all
students to achieve this objective by themselves, and, therefore, the teacher could help to raise their
awareness of the importance of making the appropriate use of grammatical and lexical resources to
enhance their speaking skill. Additionally, as two students said, teacher feedback on these would be
beneficial for students to improve their performance in the target language.

5. Conclusion

Flipgrid, a novel technological tool, can create a learning environment outside the traditional classroom
setting, by granting students the possibility of adopting a self-learning approach and benefiting from peer
engagement to enhance their speaking skills. The present research explored the students’ perceptions of
Flipgrid as a tool to record their videos, and how, combined with classroom peer interactions, it can
benefit them as a scaffold to improve their speaking skills. Notably, this asynchronous video-based
application (Lowenthal & Moore, 2020) can empower students, since it fosters their autonomous learning
and they can study at their own convenience. Flipgrid is perceived as a user-friendly medium and permits
the scaffolding of speaking activities, which is compelling in terms of increasing students’ oral fluency
and self-confidence. Furthermore, it decreases speaking anxiety and boosts students’ motivation to learn
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(Nuridah et al., 2021; Syahrizal & Pamungkas, 2021; Tuyet & Kang, 2020). As Lowenthal and Moore
(2020) highlighted, very little research has been carried out into students’ perceptions of using Flipgrid as
a learning tool. Consequently, the current study has contributed to that area of research. The overall
attitude of the participants was positive, as concurs with other findings, and this is indicated in the results
and discussion sections (5 & 6.1.) above. Additionally, the students reported that they had become more
confident when speaking and that they had lost their fear of speaking in public.

Although the study was of short duration, some progress was noted in terms of the students’ oral
proficiency. Additionally, as mentioned above (6.2), the lack of teacher feedback, also emergent in
previous research (Hammet, 2021), might have had an influence on the students’ performance in
grammatical and lexical structures. Teacher feedback should not be neglected for the benefit of students’
learning experience, and some may need it more than others to achieve their objective.

Despite its small scale, this research has shed some light on the use of Flipgrid and peer engagement in
the classroom discussions to improve speaking skills. Meaningful learning occurred through students’
interactions mediated by the teacher-practitioner’s role as a facilitator of knowledge, which conforms to
the social constructivist theory (Shah, 2019). Flipgrid, a new communication technology, cannot replace
face-to-face interactions, but can act as a scaffold and assist students in preparing their responses prior to
their participating in their class debates. Its inherent affordances, mainly the video, look promising for
helping students to engage with one another not only online but also in the classroom (Lowenthal &
Moore, 2020). Teachers, then, should be prompted to exploit the potential of Flipgrid beyond their
traditional classroom boundaries to enhance the learning process.

6. Limitations and Suggestions for Further Research

After an analysis of the findings that emerged in the present study, there are certain limitations that should
be addressed in future research. Firstly, due to its being a small-scale project, the results cannot be
generalised, and it would be advisable to choose a larger sample of participants for wider data analysis.
Secondly, the fact that the study lasted for only one semester has possibly influenced these results, since
more progress might have been observed over a longer period of time. A more extensive project would,
therefore, be appropriate to analyse the outcomes of the learning experience, which could be compared
with the current findings. Thirdly, task performance was limited to an amount of time spent on Flipgrid,
which means that students were not free to extend their video responses as much as they might have liked.
Tasks could be redesigned to enable students to create longer videos, and for peers to leave longer
comments on each other’s views. Fourthly, the students always worked with the same partners throughout
the project, both online and in their face-to-face classes. They obviously became well acquainted with
each other as a result, and it would be advisable to reassign the pairings or groupings in a new study to
examine students’ reactions when engaging with different counterparts on each task. The findings might
vary in that case. Finally, the teacher-practitioner’s role was limited to assigning the tasks on Flipgrid and
organising peer discussions in the classroom. As a consequence, it would be helpful in future research to
explore teacher feedback and its effect on students’ learning on the Flipgrid platform.
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