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 This study aimed to investigate Lithuanian university students’ perceptions and 

experiences of the use of AI-based technologies while studying English as a foreign 

language (EFL). It examined the advantages and disadvantages the students could 

identify and reflect on (whether AI has empowered their learning in any way or not). An 

online questionnaire with open-ended and closed-ended questions was administered to 

twenty-eight Lithuanian EFL students at a liberal arts university in Lithuania to gather 

data. It was processed using quantitative and qualitative methods. The findings reveal 

that the study participants used AI tools for a limited number of purposes and 

functionalities and were rather sceptical about them with regards to improvement of 

various English skills and competences when using them. Just over a half of all the study 

participants felt motivated to use AI tools for learning English to achieve the following 

practical aims: to save time, get ideas, and improve vocabulary. However, the 

disadvantages were related to the point of view that AI might not be something to learn 

or receive information from because of numerous flaws. 
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Research Article 

1. Introduction 

 Sumakul et al. define artificial intelligence (AI) as “intelligent machines” using “human intelligence” 

(2022a, 52). At present, numerous technologies and tools use AI for a variety of purposes and have changed 

or, in some cases, even revolutionised numerous areas of our lives as soon as AI found its application. It is 

evident that education is not an exception, since AI has offered advancements for both teaching and 

learning, promising to enhance the learning experience and smoothen the education process (Vera, 2023). 

AI is seen as having a great potential in foreign language education as well (Sumakul et al., 2022a). 

According to Jiang (2022), AI-based tools are helpful to teachers of English as a foreign language (EFL) 

in reducing their workload, providing assessment, and real-time immediate feedback. Consequently, its use 

should be of great interest to both teachers and students (Son et al., 2023). It has also become quite trendy 
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to use such tools in EFL classes (Phan, 2023). Jiang claims that there are “six dominant forms of AI 

application, including Automatic Evaluation Systems, Neural Machine Translation Tools, Intelligent 

Tutoring Systems (ITSs), AI Chatting Robots [commonly known as chatbots], Intelligent Virtual 

Environment, and Affective Computing (AC) in ITSs” in the EFL context (2022, 1). The list of forms is 

not exhaustive and the number of tools and technologies under each form is also constantly growing. Vera 

(2023, p. 70) provides such examples of AI technologies that have already found their place in foreign, e.g., 

English, language learning, as Duolingo, Lingvist and Rosetta Stone (platforms for language learning), 

Grammarly (a writing assistant), and ELSA Speak (a pronunciation application). As Han (2024) notes, AI 

applications, in fact, are not new in applied linguistics, second or foreign language teaching practice.  

Even though AI-based tools have been around for quite some years, in the last couple of years they have 

become particularly popular. ChatGPT and its versions and their possible use have received unprecedented 

attention worldwide since 2022. Just like other educators, EFL teachers started considering the benefits and 

drawbacks of such tools, not necessarily because they wanted to but because their students attempted to use 

such tools in the educational context. Currently, there are very few studies on students’ and teachers’ 

perceptions of the use of AI tools in the EFL classroom, which can be seen as a gap in literature, and the 

ones that do exist seem to prefer to focus on teachers’ views as a more popular area of interest. Moreover, 

the existing studies are often experimental trying to explore selected AI-based tools and their effects on 

students with regard to one or a few skills or competences.  

In contrast, the study of this paper focuses on Lithuanian EFL students and takes a close interest in exploring 

their opinions on and experiences of the use of AI tools for learning English. It specifically intends to 

answer the following question: what advantages and disadvantages can they identify and reflect on in 

relation to the use of AI tools for learning English (whether AI has empowered their learning in any way 

or not)? It is important to point out that the research involved the students of a university in Lithuania that 

at the time of the study did not have any officially approved document or guidelines on the use of AI and 

its tools in the study process. Thus, the students’ opinions had not been influenced by their institution yet. 

According to Sumakul et al., (2022a), students (as well as teachers) will use technologies, including AI 

tools and applications if they believe in their usefulness. Therefore, their perceptions matter, since positive 

perceptions may lead to their actual use, while the negative ones would prevent it. As Han states, “The 

recent release of ChatGPT (Generative Pre-trained Transformer) by OpenAI took the world by storm with 

its jaw-dropping capabilities, from natural language understanding to conversation generation, language 

translation, text summarization, grammar correction, paraphrasing, and more” (2024, 1). Yet, Abbas et al. 

point out that “we have a very limited understanding of the key drivers behind the use of ChatGPT [and 

other AI-based tools] by university students and how ChatGPT [and other AI-based tools’] usage affects 

their personal and academic outcomes” (2024, 2). ChatGPT, as probably many other AI tools, will remain 

in use for a long time (Han, 2024), so the study of this paper intends to shed some light in relation to 

students’ opinions and experiences regarding the use of AI in the EFL context in higher education and in 

doing so contribute to the body of knowledge outlined in the prior literature in the field, which will be 

briefly discussed in the next section.  

Benefits and Drawbacks of AI Tools in the EFL Context 

As noted above, prior studies quite often focused on speaking, writing, vocabulary or grammar with the use 

of specific AI tools in EFL classes. As far as the improvement of speaking skills is concerned, some 

interesting research have been conducted. For example, in the one by Zou et al. (2023), undergraduate 

Chinese students were asked to practice their English speaking skills during a month-long holiday through 

such AI speech evaluation programs as Liulishuo, IELTS Liulishuo, EAP Talk, Shanbay, and other popular 

ones in their country without using any other resources. It was concluded that AI speech evaluation 
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programs and apps improved the learners’ speaking (including pronunciation, fluency, grammatical 

accuracy, logical progression of ideas, and ability to speak without preparation in advance) and reading 

skills. AI tools that evaluated spoken language were seen as useful in providing feedback and tracking the 

progress of improvement of skills (Zou et al., 2023).  

In a different research, Mahmoud (2022) showed a positive effect of the integration of conversational 

chatbots on Egyptian EFL students’ speaking skills, since the chatbots helped to increase learners’ English 

language competence. As a result, “educational chatbots [were seen as] a source of support for the 

implementation of learning activities,” “a platform for information retrieval,” and “an authentic classmate” 

(Mahmoud, 2022, 13). They were also identified as user-friendly, and the students who used the mentioned 

chatbots received higher grades than those who did not use them. In other words, the students were able to 

improve their grades in addition to their English speaking skills. 

Similarly, Lyra virtual assistant helped to enhance secondary school EFL students’ (7th graders’) speaking 

skills in comparison to the control group that did not use it (Junaidi et al., 2020). According to Wang and 

Petrina (2013), AI-driven chatbots can successfully be used to improve not only speaking skills but also 

reading and writing. Thus, quite often, several skills can be developed and improved at the same time. 

In relation to writing skills and grammar, Sumakul et al. (2022b) suggest that early AI applications in 

foreign language teaching and learning were usually related only to grammatical competence, but the use 

has expanded dramatically since then. In their study, Yang et al. (2023) analysed how five Chinese 

university level EFL students perceived the feedback provided by Pigai, the largest AI-based AWE 

(automated writing evaluation) tool in China. It showed positive students’ response in improving their 

written pieces. 

Sotomayor Cantos et al. (2023) did a content analysis of scientific articles found through Google Scholar 

on the use of AI in the EFL context. They noticed that one of the discussed skills practiced and improved 

through AI tools was writing with the use of Grammarly, a popular tool (some functions are not free) for 

EFL teaching and learning. The review suggests that there are benefits of the use of AI-based tools in 

making learning engaging, personalized and likable to students of all proficiency levels who can benefit 

from real-time feedback. In fact, “targeted support” (Vera 2023, p. 67) is seen as a great advantage of AI 

driven tools in language, especially English (as the tools in other language are usually not as advanced yet), 

learning. However, as Abbas et al. (2024) point out, more studies to examine benefits and harms of 

generative AI in all study contexts are definitely still needed. 

As far as the benefits are concerned, some recent studies have indicated plenty. In their quasi-experimental 

study, Han and Sari (2022) involved 75 Turkish university EFL students and compared the impact on 

students’ writing when students received only teacher feedback and combined-automated teacher feedback 

while using Criterion, an AWE tool, as a supplementary feedback tool. Both types of feedback turned out 

to be effective, but the latter type (using AWE) helped to reduce errors in grammar and mechanics better. 

Automated feedback, especially its immediacy, was perceived positively, and it was seen as enjoyable and 

useful.  

Interviews (via WhatsApp) with Indonesian EFL students who used Plot Generator in their EFL writing 

class showed that the students had a positive attitude towards AI based apps, enjoyed learning when using 

them and believed this helped to improve their writing skills (Sumakul et al., 2022a). The results revealed 

students’ perceived ease of use and no technical problems, while the usefulness was related to the process 
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of writing (it gave them ideas to write about) and language use (mostly helped with grammar and 

vocabulary). Nevertheless, quite few students participated, which can be seen as a drawback. 

Phan’s (2023) research involved more than 100 students in Vietnam. The students had a positive attitude 

towards AI-based writing tools that (just like in the previously discussed study by Sumakul et al., (2022a)) 

improved grammar and vocabulary in their writing. Conversational chatbots were useful because they 

provided vocabulary necessary for dialogues. On the other hand, accuracy and repetitive answers were 

identified as drawbacks of such chatbots in a different study (Mahmoud, 2022).  

Based on a review done in their article, Dewi et al. (2021) draw a conclusion that AI based applications and 

other technologies are convenient for EFL students as they help to understand difficult vocabulary, enhance 

their writing and listening skills. While writing with the use of AI tools, soft skills, such as creativity and 

imagination, can be stimulated, but later working with their texts in groups without AI tools, students’ 

critical thinking, communication, and collaboration skills can be promoted as well (Sumakul et al., 2022a, 

55). As Phan (2023) notes, one cannot trust AI blindly, as it may only be used for support and must be 

evaluated critically.  

Marzuki et al. (2023) analysed EFL teachers’ opinions on the effect of AI writing tools on students’ 

vocabulary expansion and its use. They identified such advantages as minimized repetition of the same 

vocabulary, cohesion and coherence in students’ writing, but the drawbacks included overdependence on 

these tools, which may negatively affect students’ problem-solving skills. In the classes of these EFL 

teachers, the students used a combination of such AI tools as Quillbot, WordTune, Jenni, ChatGPT, 

Paperpal, Copy.ai, and Essay Writer and improved their writing in terms of content and organisation.  

Studies have shown that the use of AI tools and technologies in the EFL setting motivates students or 

increase their level or motivation (Mahmoud, 2022; Phan, 2023; Vera, 2023). In addition, AI technologies 

positively affect EFL students’ engagement and study outcomes (Alhalangy & AbdAlgane, 2023; Ayala-

Pazmiño & Alvarado-Lucas, 2023; Vera (2023), help to provide personalised feedback (Ayala-Pazmiño & 

Alvarado-Lucas, 2023; Gadhvi and Parmar 2023; Vera, 2023), which is especially important while working 

with students with disabilities (Kamalov et al, 2023), give opportunities for inclusive teaching and learning 

(Gadhvi and Parmar, 2023; Kamalov et al., 2023), promote interactive learning, which in turn leads to 

confidence and overall English proficiency (Vera, 2023), and “support the development of 21st-century 

skills” (Ayala-Pazmiño & Alvarado-Lucas, 2023, 381). The risks pointed out by Vera (2023) and other 

previous explorations on the topic include student privacy and potential negative effect on critical thinking 

skills (e.g., Marzuki et al., 2023). Moreover, a literature review done in the article by Zhai and Wibowo 

(2023) found that AI dialogue systems do not practice problem-solving and debate skills and do not consider 

cultural, empathetic and humour-related aspects. Some other disadvantages include unnatural or unwanted 

language, incoherent and strange sentences in writing produced by AI tools (Sumakul et al., 2022a, 55).  

In general, some users of AI tools embrace innovations, while others are sceptical about them (Han, 2024). 

EFL teachers also may not be eager to employ AI-empowered tools, since their own attitudes and skills 

could be crucial factors affecting their decisions (Koltovskaia, 2023; Sumakul et al., 2022a). AI can 

facilitate EFL teaching and learning, but teacher professional development is necessary to achieve 

successful implementation (Alhalangy & AbdAlgane, 2023; Tobing et al., 2023). Moreover, some EFL 

teachers may be concerned that their occupation is in danger. For instance, they may fear or feel their role 

in the classroom could be weakened or their control could be lost (Gadhvi & Parmar, 2023; Sumakul et al., 

2022b). In fact, Sumakul et al. (2022b) state that students already do not need teachers at times, since they 

are able to learn without human beings. Their examples of the tasks done by AI instead of teachers are 

related to feedback on grammar in students’ writing (Sumakul et al., 2022b, 233).  On the other hand, the 

use of AI tools cannot replace the actual classroom learning experience and the relationships built there 
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(Sotomayor Cantos et al., 2023). In addition, Phan (2023) claims that AI will not take over the role of EFL 

or other foreign language teachers and that teachers and students should find an agreement on how to use 

it in their classes in order to ensure interactive and student-cantered teaching and learning (Ayala-Pazmiño 

& Alvarado-Lucas, 2023). Furthermore, “teachers have always been able to adapt to new technologies in 

order to become more efficient, so it is imperative to explore ChatGPT [as well as other AI-based tools] as 

a new avenue of support that can alleviate the strain on EFL teachers” (Koraishi 2023, 56). Koraishi (2023) 

demonstrated how utilisation of AI-based tools aids teachers by supporting them with resources, helping to 

develop materials and assess, but its use with students requires teacher involvement. Local feedback 

provided by AWE, for instance, could be used for formative assessment to encourage and guide revisions 

of written pieces, but it should be accompanied by teacher feedback on the content and other global issues 

in students’ writing in order to have quality feedback and ensure its reliability and effectiveness (Yang et 

al., 2023). This is important in quality education (Kamalov et al., 2023) and only teachers who are human 

beings can do it.  

The use of AI tools may also bring the danger of overreliance on them, as noted in the study by Phan (2023) 

who suggests this leads to student laziness and inability to acquire and interpret language. On the other 

hand, “learners’ technology anxiety and lack of tool variety” (Phan 2023, 45) were pointed out. Some other 

dangers include misuse of AI, data privacy, discrimination and bias (as AI uses public data), academic 

dishonesty (Sullivan et al., 2023), including plagiarism, to name but a few (Kamalov et al., 2023). The latter 

one (plagiarism) “has been one of the hottest topics of debate since the introduction of AI chatbots and 

virtual assistants, such as ChatGPT, Bard, YouChat, Hubspot ChatSpot, Bing Chat, or Vicuna” (Kamalov 

et al., 2023, 19-20). As a result, ethical guidelines are necessary and should be set (Koraishi, 2023; Vera, 

2023). At the end of 2023, the New York Times was the first to sue OpenAI and Microsoft for copyright 

infringement, as they were claimed to have used the sources of the Times unethically to train their AI tools. 

This stirred the discussion on ethical concerns and an urgent need for guidelines and regulations even more. 

Quite few institutions of higher education have developed their own rules on the use of AI tools and 

technologies so far. 

2. Methodology 

2.1. Research Model/Design 

To address the previously indicated gap (related to the focus on EFL teachers and/ or specific AI-based 

tools to improve certain English skills and/ or competences) in the research, this case study aimed to 

investigate Lithuanian university students’ perceptions and experiences of the use of AI-based technologies 

while studying English as a foreign language. It examined the advantages and disadvantages the students 

could identify and reflect on (whether AI had empowered their learning in any way or not). Prior studies 

on the application or integration of AI in language learning are limited in the number of their participants 

in terms of both teachers and students (e.g., Sumakul et al. (2022) interviewed only four Indonesian teachers 

while Ayala-Pazmiño and Alvarado-Lucas (2023) interviewed five in Ecuador).  Thus, this study intended 

to include more students than these and learn about their point of view, which could change in the future 

with the growing variety of AI tools. At the time of the study, the students’ university was still working on 

its institutional rules and guidelines related to the use of AI-based tools in the educational context (e.g., 

what could be allowed, for which purposes, etc.). 

2.2. Participants/Sampling 

The study recruited 28 students studying English as a foreign language at upper-intermediate level at 

Vytautas Magnus University (VMU) in Kaunas, Lithuania. The majority of the students were female 

students – 71.4% (male students accounted for 28.6%). This gender imbalance is not unusual, as the 

students register to classes based on the level determined by the placement test, their choice of time and 
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place of the class. Two randomly chosen classes of the same English level were approached and invited to 

participate on a voluntary basis. In other words, the study used random sampling. As the students were 

allowed to use their smartphones in order to participate during their class time and the topic was interesting, 

they were excited to become involved. 

 

Fig. 1 Figure 1. Research participants’ gender 

 

42.9% of the study participants were 19 years old, 28.6% were 20, 21.4% were 22 or older, while the rest 

of the sample – 3.6% were 18 years old and the same amount was 21. Most of the students – 92.9% were 

freshmen, who had been accepted for studies at VMU in the fall of 2023. In other words, an average study 

participant was a 19-20 year-old female student in the first year of her studies. 

 

 
Fig. 2 Research participants’ year of study 

Unfortunately, no other personal information on the study participants was gathered. It would have helped 

to understand the profile of the participants better, but it was thought that the students may not wish to 

participate if too many personal questions were asked.  

2.3. Instruments/Materials 

Based on the literature review done, the study employed an anonymous online questionnaire consisting of 

open-ended and closed-ended questions on the use of AI tools while studying English as a foreign language. 

The questionnaire was created on Google Forms for this particular study. The tool was chosen because it is 

liked by university students more rather than the tool of Forms on Microsoft 365, even though it is a very 

similar tool. In general, many university students prefer using Google rather than Microsoft services and 

tools that the university would like them to use. The first part of the questionnaire was dedicated to three 

closed-ended questions to collect information about the students’ age, gender and year of study, while the 

second part focused on the students’ views and experiences with regard to the use of AI tools in order to 

answer the following research question: what advantages and disadvantages can they identify and reflect 
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on in relation to the use of AI tools for learning English? It was hoped that fourteen closed-ended and ten 

open-ended questions would be sufficient to do this. 

2.4. Procedure, Data Collection and Analysis 

A link to the questionnaire was posted for the students on Moodle when the students were in class. Specific 

time was selected to approach the students, as they were studying the unit called Technology in their 

textbooks that week. The students were invited to participate using their cell phones or laptop computers. 

No time limit was given. The students’ anonymity was ensured: they did not need to sign in, and no 

information related to their identities was collected.  

 

Descriptive statistics (with the help of MS Excel) was used for the analysis of the responses to closed-ended 

questionnaire items, while thematic analysis was adopted to reveal the EFL learners’ views related to the 

use of AI tools. It involved a systematic process during which manual data coding and categorizing was 

done through careful reading of the answers to identify recurring themes. The themes that emerged were 

related to specific questionnaire questions. Then they were interpreted in relation to the answers to other 

questions and the research question on advantages and disadvantages with regard to the use of AI tools for 

learning English. 

It is important to note that the research design was mostly quantitative to achieve greater objectivity, while 

the qualitative data was used for support while discussing the actual student experiences. On the other hand, 

the difference in the number of open and closed-ended questions was not big. Therefore, it is possible to 

state that the questionnaire was quite balanced.  

4. Results and Discussion 

First of all, the participants were enquired about AI-based tools they had ever heard or known. It was an 

open-ended question in order not to suggest any answers, but thematic grouping, based on the salient and 

recurrent tools mentioned, revealed that over 71% indicated ChatGPT, which was on the rise of its 

popularity at that time, almost 25% - Duolingo, while some other students indicated Google Translate, 

CoPilot, DeepL, Bing, Blackbox, Quizlet, and SnapChat AI (each of the tools was mentioned only once). 

Thus, it is possible to state that EFL students were fairly familiar with at least one AI-based tool, while at 

times with more than one, as 37.5% indicated two or more of such tools. 

Then the study intended to find out whether any of the above mentioned or other AI-based tools the students 

knew could be used for learning English. Through thematic grouping it was possible to see that over 28.5%  

pointed out ChatGPT and the same amount (28.5%) used Duolingo, but 25% could not name any as they 

had never used such tools for learning English, while others mentioned Google Translate, Quizlet, and 

DeepL (each of the tools was mentioned only once). Thus, even though many students knew about AI tools, 

they did not necessarily associate them to the EFL context, may not have known they could be used for 

learning or improving English as a foreign language, may not have known the tools they had used were 

based on AI or may not have remembered any. 

Only after the two earlier discussed questions, the questionnaire provided a list of various AI-based tools 

to examine if any of the students had used them for learning English or in order to do any task for their EFL 

classes. The participants were able to mark as many tools as they needed to reflect on their experience. 

Duolingo was used by 42.9%, which shows that EFL students not only knew about the tool theoretically 

but had also tried using it to greater or lesser extent. 67.9% used ChatGPT for learning English, 7.1% - 

Essay Writer, 3.6% - Google Translate, while others – 17.9% – had not used any. In addition to the chosen 
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tools, the provided list included Babbel, Rosetta Stone, Busuu, Memrise, Quillbot, WordTune, and other 

tools, which the students seemed to be unfamiliar with. 

 

Fig. 3 Tools the students have used for learning English 

 

It is apparent that EFL students did interact with AI tools for some language learning purposes. 53.6% of 

the students admitted to having used AI based-tools for suggestions, so that they could correct their mistakes 

themselves, while 46.4% did not use such tools for this purpose. In addition, 35.7% had used AI-based tools 

in order to have their mistakes corrected by them (64.3% did not use such tools for this academic purpose). 

46.4% had used them to brainstorm ideas for their EFL classes (48% did not use them for this purpose). 

However, AI-based tools were not popular at all in paraphrasing activities, as 89.3% of the study 

participants had not employed them (only 10.7% had) for this. 

 

46.4% of the students used AI-based tools to improve their English vocabulary. In contrast, 53.6% did not, 

as they may not have been aware it was possible or may not have found the tools useful. This is not in 

accord with the findings of Phan’s (2023) and Sumakul et al.’s (2022a) studies where students had a very 

positive attitude towards the use of such tools for the improvement of English lexis. Moreover, in terms of 

grammar improvement, in the present study, even fewer students, 39.3% to be precise, admitted to have 

employed AI-tools with regard to learning English, while the rest of the sample – 60.7% – did not have 

such experience. Quite similar results were received in relation to the improvement of English sentence 

structure, as 35.7% of the respondents used while 64.3% did not use AI-based tools for this. Furthermore, 

reading with the help of AI tools was chosen by 14.3% as opposed by 85.7% who did not practice or 

improve their reading in English skills this way. This may suggest Lithuanian EFL students’ reluctance to 

use AI tools to develop various English language skills and competences, or they lacked training on how 

they could do it. 

 

It was interesting to find that none of the students in the study used AI-based tools to correct their writing 

in English. The same result was observed in relation to improvement or practice of listening skills. These 

findings are not in line with those of some previous studies in which students improved their listening 

(Mahmoud, 2022; Zou et al., 2023; Junaidi et al., 2020) and writing (Yang et al., 2023; Sumakul et al., 

2022a; Marzuki et al., 2023) skills with the help of AI tools. On the other hand, quite often these studies 

provided students with some training on the use of such tools to enhance particular language skills and 

monitored the improvement. This study, meanwhile, did not provide any such training and thus was not 

experimental in nature. 

 



LET Journal 2024, Volume 4, Issue 2, 136-150 Daukšaitė-Kolpakovienė, A. 

 

 

 

 

 

 
 

144 
 

Then a general question was posed to learn if students had ever used AI to get a task or tasks done instead 

of them. 25% provided positive answers, while others – 75% – negative ones. What is more, it was relevant 

to know if the students had received feedback while using AI-based tools for learning English. It seems that 

only 25% did receive feedback, and it was usually useful (but not always). That is, the students did not rely 

on AI tools as a source of feedback. Yet, it is important to point out that some studies (e.g. Daukšaitė-

Kolpakovienė, 2022) show that Lithuanian EFL students prefer teacher feedback as opposed to other types 

of feedback. This may be the reason why the students may not have asked for feedback from AI-based tools 

in the first place. 

 

In terms of students’ opinions on whether the use of AI tools could help to improve their speaking in English 

skills, only over 32% had a negative opinion, and over 7% were not sure. Thus, 71.4% students said it was 

possible, even if they may not have tried this. Here are some examples from the provided explanations that 

reflect the positive opinion: 

 

Yes, you can learn new words. (Student 4, subsequently S4) 

I think yes, because they are helpful when you don’t understand some words, grammar rules. (S4) 

 

The results here resemble those in other studies (Junaidi et al., 2020; Mahmoud, 2022; Zou et al., 2023). 

The negative answers, however, were similar to this one: “It cannot improve, it just helps you get the answer 

faster” (S2). Thus, the negative responses reflected on students’ scepticism with regard to utilization of AI 

tools for speaking. 

 

The use of AI translation tools was not popular, as only 39% students admitted to have used them for their 

EFL classes in order to translate some vocabulary. As thematic analysis revealed, among the discussed 

tools were ChatGPT (mentioned twice) and Google Translate (mentioned 5 times). 

 

It was also relevant to study what motivated the students or demotivated them to use AI tools. Over 57% 

students were highly motivated to use such tools because: 

1) They save time (e.g. “faster” (S14); “it’s a time saver” (S5)) 

2) They help to get ideas (e.g. “helps you get ideas” (S17)) 

3) They help to learn English vocabulary. (“motivates me to learn many synonyms” (S21)) 

 

This is in line with the results of an interesting study carried out by Abbas et al. (2024) with university 

students from Pakistan, which concluded that students are more likely to use ChatGPT when they feel time 

pressure or experience high academic workload. In other words, university students may turn to or be more 

inclined to use AI tools to save time and energy while doing work for their academic studies, which in turn 

may create an impression they can put less effort while completing tasks for their studies. Abbas et al. 

(2024) relate this behaviour to procrastination that the use of ChatGPT, and possibly other similar tools, 

can cause. In addition, AI tools as useful to get ideas to write about in the EFL context were described in 

the study by Sumakul et al. (2022a) as well. 

 

The demotivating factors for almost 43% of the students were the following: 

1) The information is not good/ not correct (e.g. “because AI is not always correct” (S18)) 

2) Students cannot learn from AI (e.g. “it seems ineffective” (S16); “I know that I won’t learn from it” 

(S9)) 

 

Thus, the flaws of AI tools harmed students’ motivation to use them for study purposes. On the other hand, 

as more tools are created each day and they are becoming more advanced, students’ opinions towards them 
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may be subject to change. In fact, some studies (Mahmoud, 2022; Phan, 2023; Vera, 2023) have already 

showed that AI tools can increase students’ motivation. 

 

Then the respondents were asked to indicate the advantages of AI technology application in English classes 

or tasks that they had encountered. Through thematic analysis, the following strands could be identified: 

1) It provides ideas. 

2) It provides information. 

3) It helps to learn vocabulary and grammar. 

 

These advantages are similar to those noted in some previously discussed questions. In addition, over 71% 

students had never encountered any difficulties with AI tools, but others raised the following concerns 

related to their negative experience: 

1) AI tools do not understand students. 

2) AI is inaccurate. 

3) AI does not provide correct translation. 

 

Thus, the students evaluated the usefulness of the tools critically and did not employ them blindly. They 

rightly had doubts about the reliability of AI. The so-called hallucinations of ChatGPT and other chatbots 

could also be mentioned here, as some of their provided information may be completely wrong and 

misleading, created by the tools themselves. Not surprisingly, only over 32% indicated they felt satisfied 

with their experience using AI-based tools. Other students were not using any AI-based tools for learning 

English or found it difficult to reflect on their experience, as it was very limited. 

 

At the end, the students were enquired about their opinion on ChatGPT that they seemed to be the most 

familiar with. It turned out that 61.5% saw it as a tool for both cheating and learning, 19.2% – a tool for 

cheating and the same amount perceived it as a tool for learning. Academic integrity was called into 

question as soon as ChatGPT and similar tools, especially chatbots, were introduced. These caused 

educational institutions of different levels to reconsider their academic integrity policies and some countries 

even banned the use of such tools. However, as Abbas et al. (2024) note, there is a need for a holistic 

approach to learning that would encourage students to find and keep the balance between their own effort 

and technologies. It may be that 61.5% of the students in the present study were leaning towards such a 

balance. 

 

5. Conclusion 

 

This investigation has provided some evidence on Lithuanian university students’ opinions of and learning 

experiences with AI-based tools and was able to reveal advantages and disadvantages of such use in the 

EFL context. Out of all available AI-based tools, ChatGPT appears to be the best known one to seven out 

of ten EFL students. However, it does not seem that they would often use it for foreign language learning 

purposes, as only around three out of ten students would do it, and even fewer students use Duolingo for 

this purpose. Some individual students also know and use Google Translate, Quizlet, and DeepL for 

learning or improving English. It is important to note that the students provided such answers without being 

given any prompts or options to choose from. The numbers were higher when a choice of various tools was 

provided: ChatGPT was indicated as being used for learning English by seven out of ten and Duolingo by 

more than four out of ten. Essay Writer and Google Translate were rarely used. It is interesting that 

approximately 18% admitted to not having used any AI-based tools for English learning. 

 

It is evident that the participants of the study used AI-based tools in order to receive suggestions about 

possible corrections of their produced work, but over 64% did not ask such tools to correct the mistakes, as 
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the students did it themselves, and most of the students never wanted such tools to do paraphrasing for them 

or instead of them. The majority also never asked AI tools to do any assignments instead of them. Yet, the 

study does not reveal whether the students have not yet learned it may be possible or they maintain high 

academic integrity and thus do not utilize the tools for these functionalities. 

As far as various English skills and competences are concerned, more than a half of all the study participants 

did not try to improve their English vocabulary, grammar, and sentence structure through the use of AI 

tools, as they may not have been aware it could be possible or may not have found the tools useful. The 

practice or improvement of reading skills with the help of AI tools appeared to be the least popular, as just 

only over one out of ten students practiced reading this way. In addition, listening and writing skills were 

not practiced through AI-based technologies by the participants at all. In general, the EFL students who 

participated in the study used AI tools for a limited number of purposes and functionalities and were rather 

sceptical about the use of such tools for improvement of various English skills and competences. As a 

result, these could be the areas for students’ training, which they would greatly benefit from in the future, 

as they would understand that various AI tools could indeed be employed as educational resources in order 

to help them develop and master the discussed skills and competences. In fact, Wang and Petrina (2013) 

have already highlighted the usefulness of AI tools in this respect. Yet, at present, not all Lithuanian EFL 

students see the potential for EFL learning through AI tools. 

Just over a half of all the study participants felt motivated to use AI tools for English learning in order to 

save time, get ideas and improve vocabulary. Thus, very practical benefits are observed, but the drawbacks 

were pointed out as well, as AI may not be seen as something to learn or receive information from because 

of numerous flaws. It is probably not surprising then that only three in ten students felt satisfied with their 

experience using such tools. On the other hand, over six in ten students acknowledged that ChatGPT, the 

best-known AI tool for them, could be used for both cheating and learning. As a result, this rather 

ambivalent point of view may have prevented them from using AI tools for academic purposes, such as 

learning of English, and finding a balance between technologies and their personal effort in the study 

process. Furthermore, guidelines for ethical use of such tools in education should be set and explained for 

students so that they are made aware of situations when the use is possible and acceptable and when it is 

not, so that their academic integrity is not put in jeopardy. 

3. Limitations and Suggestions for Further Research 

The study has a few limitations that need to be addressed. One of them is a limited amount of students who 

participated in the study. This, in turn, is also linked to the gender imbalance. However, prior studies do 

not reveal the importance of gender in EFL learning strategies or differences in opinions towards the use 

of technologies in the EFL context. 

Future studies may want to explore the (frequency of) use of particular AI tools, such as ChatGPT and 

others, in the EFL setting to develop specific language skills or achieve different learning outcomes with 

regards to students of different proficiency levels in English. 
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Appendix: Questionnaire on Google Forms on the use of AI-based tools for EFL learning 

 

Gender: M/F 

Age: 18/19/20/21/ 22 or older 

Year of study: year 1/ year 2/ year 3/ year 4/ master’s degree studies 

Please name AI tools you have ever heard of/ you know. 

Please name AI tools for English language learning you have ever heard of/ you know. 

Please name AI tools you have ever used for English language learning/ EFL classes. 

Which of these AI based (language learning) tools have you ever used for learning English or doing any 

EFL tasks? Choose as many options as you need 

Doulingo 

Babbel 

Rosetta Stone 

Busuu 

Speexx 

Memrise 

Magiclingua 

Quillbot 

WordTune 

Jenni 

ChatGPT 

Paperpal 

Copy.ai 

Essay Writer  

 

Do you ask AI tools for correction suggestions so that you correct your mistakes yourself? Yes/ No 

Do you ask AI to correct your mistakes in English instead of you? Yes/ No 

Does AI help you/ do you use it to brainstorm ideas for your EFL class assignments? Yes/ No 

Do you use AI tools for paraphrasing in your EFL class? Yes/ No 

 

Do you use AI tools to avoid plagiarism? Yes/ No 

 

Do you use AI tools to improve your English vocabulary? Yes/ No 

 

Do you use AI tools to improve your English grammar? Yes/ No 

 

Do you use AI tools to improve your English sentence structure? Yes/ No 

 

Do you use AI tools to correct your writing in English? Yes/ No 

 

Do you use AI tools to improve or practice reading in English? Yes/ No 

 

Do you use AI tools to improve or practice listening in English? Yes/ No 
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Do you ever use AI to get a task/ tasks done instead of you? Yes/ No 

 

Have you ever received any feedback from AI tools while using them for EFL assignments? Please provide 

a comment below. (e.g., what sort of feedback was it? was it helpful?) 

 

Can AI tools help to improve your English speaking skills? Please provide a comment below. (e.g., which 

tools? how? what is your experience?) 

 

Do you use AI translation tools for your EFL classes. Please provide a comment below. (e.g., which tools? 

are the translations accurate?)  

 

What motivates or demotivate you to use AI tools for English language learning? Please provide an answer 

below. 

 

What advantages of Al technology application in English classes/ tasks/ while learning English, etc. have 

you encountered? Please provide an answer below. 

 

What difficulties (if any) have you encountered when applying AI technology in English classes/ tasks/ 

while learning English, etc? Please provide an answer below. 

 

To what extent are you satisfied with your experience using the AI tools while learning English? Please 

provide an answer below. 

 

What do you think of ChatGPT? 

It is a tool for cheating. 

It is a tool for learning. 

It is a tool for both cheating and learning. 

 

You can add a comment if you wish. 

 


